


Background Study Objectives

In Spring 2020, colleges and 01 02 03 04

universities required teaching and

Lehaerrélcr;\gllgc_)-lr; " b(f:cause 3 et DIVERSE STUDENT
pandemic. The STUDENT ATTITUDES TEACHING PRACTICES PROFESSIONAL POPULATION

challenges in creating effective DEVELOPMENT

online education have become

salient to all educators and How is the change to What are the advantages What professional How do the challenges in

administrators. This survey was digital learning affecting of courses designed development have faculty digital learning differ

originally conducted with a student decisions and the originally to be online over experienced and to what among student

Grunwald Associates partner, and perceived value of higher courses abruptly level of success? populations?

we are now making excerpts education? transitioned?

What strategies can better
What approaches were support faculty?
transported over to online
learning after the abrupt
transition?

available to others.

What were the problems?

What aspects were
successful?
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Survey Sample

C’ Student — 20-minute
ddh Interviews N _-l ,OOZ Online Survey
All Students Surveys were initiated via panels

. Agels+ in W.hI.Ch participants agree to.
participate in exchange for points

* Students from across the US as payment

» Attended a public or private college, university, commmunity
college, vocational, or trade school

» Undergraduate student, either part-time or full-time

» Participated in an online course in Spring 2020, either IE.‘
intended to be online or transitioned to online HHHH
EEEER

Data collected

Faculty . August 18 — September 12, 2020
A A interviews n _SOO
All Faculty

* Faculty from across the US

* Worked at a public or private college, university,
community college, vocational, or trade school

* Undergraduate-serving institutions (may or may not serve
graduate students)

* Role of professor, lecturer, or department head
* Actively taught courses in Spring 2020

+ Taught at least one online course in Spring 2020 to
undergraduates, either intended to be online or
transitioned to online

G A Grunwald Associates LLC




Methodology Overview

Grunwald Associates developed a detailed
online survey to explore online teaching
methods, course outcomes, education priorities,
student goals, and resources available during
the Spring 2020 online transition.

The emphasis is a comparison of courses - those
abruptly transitioned to online versus those
intended to be online before the transition. The
analysis investigates the role of intentional
design and preparation in digital learning.

The survey includes parallel questions for
students and faculty to capture both
dimensions of the joint learning experience in
higher education.

G A Grunwald Associates LLC

Course Assignment Methodology
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Faculty and students described all
online courses they taught or took
in Spring 2020 according to:

Design: Intentionally online (per
original plan before the online
transition), or Transitioned online
(adapted due to COVID-19)

Size: Breakout by classes with 20
or fewer students, 21to 40
students, 41to 100 students, or
more than 100 students

Subject: STEM, humanities, social
science, arts, other

02

Students and faculty were
assigned to one of their courses to
evaluate in more detail

Those with any course originally
designed to be online were
assigned to rate one online course

Those with all transitioned courses
were assigned to rate one
transitioned course

Subsequent assignments filled as
evenly as possible categories of
size and topic

Respondents provided the name
of the course as a concrete
reference for all following
guestions (e.g., “Physics 102,”
“Photojournalism,”
“Developmental Psychology”)

03

COURSE INFORMATION COURSE ASSIGNMENT COURSE PERCEPTIONS

Subsequent questions were
grounded in the specifics of the
one chosen course. Information
collected included:

* Additional course information:
level, instruction style, teaching
assistant (TA)

* Level of success in course

* Select course elements and
outcomes (e.g., ability to learn,
student-professor interaction,
student engagement, faculty
engagement)

* Teaching methods used

* Success of teaching methods

*  How methods deliver on
educational priorities

* Challenges faced

Digital Learning 4



All Students Surveyed All Faculty Surveyed
Sample Groups s ity Survey

Category is based on courses
taken or administered in the
Spring 2020 term

“Transitioned Online” indicates Students Fa‘f'{lty
all Spring 2020 courses were Transitioned TranSIt.loned
intended to be taken/taught Online Online
face-to-face N=684 N=349

“Intentionally Online” indicates
at least one course in Spring
2020 was intended to be online
before the transition and one of
those courses was evaluated

Throughout, “significant

differences” indicates Students Faculty

differences between groups . .
significant at the 90% level; Z- Intentl.onally Intentlf)nally
Online Online

tests conducted for
percentages, T-tests for means N=318 N=151
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Students’ View
of the Value of
Higher Education

G/\ Grunwald Associates LLC Digital Learning



Students are TOP EDUCATION PRIORITIES FOR STUDENTS, RANKED #1-5 shortterm
fOC U Sed on g ettl N g Total Students (N=1,002) Longer-term
through their

Classes a nd |Onger_ #1 Passing my classes (55%) 0

term priorities

#2 Making progress in my career (47%)
Most of students’ strongest
priorities pertain to how
their education impacts
their future

#3 Finding a job (45%)

Making enough money to support myself/my family

4 41%)
<> Passing classes and
#5 Learning relevant skills for the workplace (39%) paying for school are more
important to students
6 Feeling confident I'm making the right life decisions intentionally online, the
(38%) only two statistically
significant differences. The
#7 Learning something interesting (34%) overall ranking is very

similar between groups.

#8 Deciding what career | want (32%)

#9 Paying for school (29%) 4

#10 Balancing school with other obligations (27%)

Top 10 of 16 items presented; ltems #11-16 are priorities for under 25% of Students
Q1 Which of the following are most important to you in your education? Please rank your top 5.
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All student priorities
are impacted by the
pandemic

Students anticipate
the strongest
negative impact on
their careers and
livelihoods; many
are currently
struggling to pay for
school

G;\ Grunwald Associates LLC

Short-term

STUDENT PRIORITIES AND THE EFFECTS OF THE COVID-19 PANDEMIC
Among Total Students (N=1,002)

Education Priorities for Students
(Ranked #1-5)

Long-term

How challenges have grown in the pandemic
(“More of a challenge” minus “Less of a challenge”)

#1

#2

#3

#4

#5

#6

#7

#8

#9

#10

Passing my classes

Making progress in my career

Finding a job

Making enough money to support myself/my family

Learning relevant skills for the workplace

Feeling confident I'm making the right life decisions

Learning something interesting

Deciding what career | want

Paying for school

Balancing school with other obligations

I -
I -
I <
I
I
I
-
I -
I o

35%

Q1 Which of the following are most important to you in your education? Please rank your top 5.
Q26 Below are your top 5 priorities for your education that you mentioned earlier. Has the COVID-19 pandemic affected how
challenging they are for you? (More of a challenge/No change/Less of a challenge)
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Students
transitioned online
feel stronger effects
of the pandemic on
their decisions and
training for the
future

G;\ Grunwald Associates LLC

[ Students Intentionally Online
[7] Students Transitioned to be Online

STUDENT PRIORITIES AND THE EFFECTS OF THE COVID-19 PANDEMIC
Bases Vary, Among Students Who Ranked Education Priority Among Top 5 (N=99-330)

Education Priorities for Students
(Ranked #1-5)

How Priorities are Exacerbated in the Pandemic
(“More of a challenge” minus “Less of a challenge”)

#1

#2

#3

H4

#5

#6

#7

#8

#9

#10

Passing my classes

Making progress in my career

Finding a job

Making enough money to support myself/my family

Learning relevant skills for the workplace

Feeling confident I'm making the right life decisions

Learning something interesting

Deciding what career | want

Paying for school

Balancing school with other obligations

43%
43%
17%
15%
—
39%
37%

Q1 Which of the following are most important to you in your education? Please rank your top 5.
Q26 Below are your top 5 priorities for your education that you mentioned earlier. Has the COVID-19 pandemic affected how
challenging they are for you? (More of a challenge/No change/Less of a challenge)

Digital Learning




Differences Between
ransitioned and Planned
Online Classes

G/\ Grunwald Associates LLC
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Section Key Findings

40% of transitioned faculty were not satisfied with the
courses they taught; far more than faculty who had
planned to be online. They were specifically much
more dissatisfied with lower division courses.

Faculty and students differed significantly in their
views on both the ability of students to learn, and the
quality of instruction: transitioned faculty reported that
student learning was sharply impacted, and so was the
quality of instruction. Students were much more
positive about both.

Students who were intentionally online valued
personal interaction less and were therefore less
concerned about the impact of the pandemic on
student engagement with materials, peers, and
faculty.

Students and faculty engaged in humanities and
social sciences were generally more positive about
their experiences; those in STEM and the arts less so.

G A Grunwald Associates LLC
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Course Assignment and Analysis

ALL SPRING 2020 ONLINE COURSES

3

ddh
Students took an average of 3.6 courses
online in the Spring 2020 term

18% were intentionally online

82% were supposed to be in-person

AA
Faculty taught an average of 2.9 courses
online in the Spring 2020 term

21% were intentionally online

79% were supposed to be in-person

Q13. (Design of All Courses) Please expand on the
following details about each course: (Originally

designed to be online / Adapted to be online due to

COVID-19 shutdown)

QS12. Please think of how things changed (if at all) at

your college or university in Spring 2020 due to the

COVID-19 shutdown. In your Spring 2020 term, how

were each of the courses ultimately taught?

G A Grunwald Associates LLC

COURSE ASSIGNMENT

Those with any course originally designed to
be online were assigned to rate an
intentionally online course

Those with all transitioned courses were
assigned to rate a transitioned course

32% of Students rated courses designed to
be online (Intentionally Online, N=318)

68% of Students rated courses transitioned
to be online (Transitioned Online, N=684)

30% of Faculty rated courses designed to be
online (Intentionally Online, N=151)

70% of Faculty rated courses transitioned to
be online (Transitioned Online, N=349)

QUESTIONS

Course Information:

Size

Topic

Level

Instruction Style
TA

Personal assessment of success

Course outcomes:

Ability for students to learn
Quality of instruction

Faculty engagement

Student engagement
Faculty/student interaction
Student attendance

Faculty control of technology
Students learning from each other
Interaction with TA (as applicable)

Teaching methods
Methods used
Efficacy of teaching methods used

How teaching methods delivered on learning
experiences

Challenges faced



Explanations mentioned by:
‘ Students Intentionally Online
‘ Students Transitioned to be Online

Many stu dents OPEN-ENDED EXPLANATIONS FOR SUCCESS BY STUDENTS
(Exceeded personal standards of success/Met standards of success and was satisfied)
Say t h ey are Among Students Who Did Not Meet Personal Standards of Success (N=175)

successful when
INnstructors are
accessible

and provide
appropriate
resources for

‘ PERSONAL EFFORT
TO PARTICIPATE

ENGAGED, STUDENT EFFECTIVE HELPFUL
ACCESSIBLE COLLABORATION TEACHING STYLE ASSIGNMENTS AND
FACULTY RESOURCES
Found interactions Credit given to
Easy to contact and with classmates professors for their Some students focus

Put in the time and
effort to do what was
required of them;

helpful; some helpful teaching and course on the content,
transitioned students organization assignments and
were grateful for their practice as reasons for
professors’ energy their success

some mentioned
online courses require
more self-motivation

success “Online classes are “Our teacher had our “There were student “The teacher provided very — “Teacher ... created hands
. successful because the assignments opened all portals where you could helpful examples and on videos for us to watch.
Some students attribute student puts in the hard the time and we were share ideas with other explanations to topics as Had homework
their success to their work” able to text and call even students” well as including assignments before every
after office hours.” applications to the real test that were refreshers.”
persona | effort Arts Student, Other Student, world”
Intentionally Online STEM Student, Transitioned to be Online STEM Student,
Intentionally Online Social Science, Transitioned to be Online

Intentionally Online

Q17C. Please describe in as
much detail as you can, what
made [COURSE] successful?
Please focus on how the
course was implemented (e.g.,
style of teaching, assignments)
rather than the material.

(G A Grunwald Associates LLC Digital Learning 13




Many students
say they are not
successful when
they cannot put
in the right
amount of work

‘ LACK OF INTEREST

‘ Material isn't
interesting

“I sort of found a lack of
passion in journalism
towards the end of the
year, the transition to
online made the class a
bit harder”

Some attributed their
lack of success to digital
learning and/or the
pandemic, others could

have put in more effort Humanities Student,

Transitioned to be Online

Q17C. Please describe in as much
detail as you can, what made
[COURSE] not as successful as
you had hoped? What was
missing that would have made it
better?

(G A Grunwald Associates LLC

’ NOT ENOUGH

¢

PERSONAL EFFORT

Not enough work
invested to succeed

“I definitely could have
worked harder and
gotten a higher grade but
| did not put as much
time into it as | could
have”

Social Science Student,
Intentionally Online

OPEN-ENDED EXPLANATIONS FOR LACK OF SUCCESS BY STUDENTS

(Met my standards of success but could have done better/Fell far short of my personal standards of success)
Among Students Who Did Not Meet Personal Standards of Success (N=175)

S TOO MUCH
MATERIAL/NOT
L 2 ENOUGH TIME

“A lot of research | wasn't
prepared to do”

Humanities Student,
Intentionally Online

Explanations mentioned by:
‘ Students Intentionally Online
‘ Students Transitioned to be Online

ONLINE
TRANSITION/
L 2 METHOD

Hard for some
transitioned students
to manage learning
online

“I had a hard time
transitioning to taking the
exam under different
conditions at home”

STEM Student,
Transitioned to be Online

“Going online really
harmed my focus. Had it
been entirely in person, |
would have exceeded my
expectations.”

Social Science Student,
Transitioned to be Online

ONLINE FORMAT
NOT COMPATIBLE
‘ WITH MATERIAL

“Without the physical
aspect of physics lab, it
was difficult to appreciate
the concepts | learned
about in lecture. It was
not the same without the
hands-on experience”

STEM Student,
Transitioned to be Online

Digital Learning 14



Faculty who were
transitioned fell short
of their personal
expectations

Unlike students, faculty who
transitioned to online courses had
different views of their success than
their online peers who taught courses
intended to be online. 40% were not
satisfied with the outcome, compared
to 13% of faculty with courses that
were designed to be online.

G A Grunwald Associates LLC

SATISFACTION OF PERSONAL STANDARDS OF SUCCESS
Among Faculty Intentionally Online (N=151), Faculty Transitioned to be Online (N=349)

Faculty Faculty
Intentionally Online Transitioned to be Online

“I was unequipped to
handle the changes
brought on by the
pandemic ... my
students were also
overwhelmed. It was
reflected in the
quality of their final
essays ... the
opposite of all past
semesters.”

Exceeded personal
standards of success

Met standards of success,

and were satisfied .
Humanities Faculty,

Transitioned to be

40% Online

WERE NOT
Met standards of success, SATISFIED More faculty were
but could have done better g’l';'_l'_';gui dissatisfied with
7% STEM and

Fell far short of personal
standards of success

humanities courses*

[ indicates statistically significant difference with the other Faculty group at 90% confidence level
*Significantly more dissatisfied at 90% confidence interval than faculty rating Social Science courses; Not

enough ratings for Arts courses to measure
Q17b. Considering your personal standards of success, how did you do with [COURSE] in Spring 20207
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Transitioned
faculty found it
hard to engage
their distracted
students

Other challenges included

students’ personal obligations,

access to technology, and
transitioning material
online quickly

Q17C. Please describe in as much
detail as you can, what made
[COURSE] not as successful as you had
hoped? What was missing that would
have made it better?

(G A Grunwald Associates LLC

OPEN-ENDED EXPLANATIONS FOR LACK OF SUCCESS BY TRANSITIONED FACULTY

Faculty Transitioned to be Online who met standards of success, but could have done better or Fell far short of
personal standards of success (N=161)

DISTRACTED STUDENTS

Emotional and practical
distractions such as work
and childcare

“Students were so shocked it is
hard to imagine what might
have kept those precarious
students moving in the right
direction.”

Humanities Faculty,
Transitioned to be Online

COURSE NOT AMENABLE
TO DIGITAL LEARNING

Course style and activities
require hands-on
activities and/or personal
interaction

“Moving a speech class online,
normally filled with person-to-
person exercises and
speeches delivered to a live
audience, does not provide
the best training
environment”

Humanities Faculty,
Transitioned to be Online

DIGITAL LEARNING
ITSELF IS A CHALLENGE

Not being in person is
harder to engage

“Keeping your students
engaged and motivated is not
an easy task. And learning
from home the challenge
becomes even bigger.”

Social Science Faculty,
Transitioned to be Online

LACK OF RESOURCES

Students didn't have
access to appropriate
technology, or
administration could have
supported more

“A lot of my students had
difficult situations such as
limited wi-fi, sharing a
computer with siblings, high
stress, etc. | think if | had more
time to develop video lessons
and changed the types of
assessments | could have
gotten more engagement.”

Humanities Faculty,
Transitioned to be Online

Digital Learning
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Faculty
comments on
the elements of
success

Q17C. Please describe in as much
detail as you can, what made
[COURSE] successful? Please focus on
how the course was implemented
(e.g., style of teaching, assignments)
rather than the material.

(G A Grunwald Associates LLC

PASSING GRADES &
CONTENT STUDENTS

Focus on the usual goals
like passing rate, student

satisfaction and learning

“The large majority of students
passed the course, especially
noteworthy given everything
else that is going on in the
world”

Social Science Faculty,
Intentionally Online

OPEN-ENDED EXPLANATIONS FOR SUCCESS BY FACULTY
Among Faculty Who Met Or Exceeded Personal Standards of Success (N=339)

FACULTY TRIED TO BE
CONSIDERATE

Recognized students’
personal circumstances;
flexible with assessments
and assignments

“Due to Covid issues, [l] tried to
be extra understanding of the
stressors on my students”

Humanities Faculty,
Intentionally Online

“..cut down material covered,
cut down number of
assessments, cut down
homework, allowed students
to submit work late with little
penalty”

STEM Faculty,
Transitioned to be Online

‘ WORKED ON ENGAGING

STUDENTS

Strong communication
and energy to keep their
interest

“I was able to keep a large
class engaged - even after
moving online ... and foster an
environment where we
supported each other during
a hectic time”

Social Science Faculty,
Transitioned to be Online

Explanations mentioned by:
‘ Faculty Intentionally Online
‘ Faculty Transitioned to be Online

ABLE TO FIND
SUCCESSFUL ONLINE
STRATEGIES

Transitioned faculty

adapted assignments and
methods which required
extra effort

“We started out on the ground,
as usual. Did a pivot to
Blackboard Discussion Board,
which is effective, but very
hard to prepare for. Two
weeks later, pivoted again to
Zoom, and it's been utterly
fabulous.”

Humanities Faculty,
Transitioned to be Online

Digital Learning 17



o LEARNING & INSTRUCTION QUALITY
Abl | |ty tO |ea N Course Outcomes - Evaluations of “Great”
. . Among Students Intentionally Online (N=318),
ra ﬂ ked h Ig h e r I n Students Transitioned to be Online (N=684), Students Intentionally Online
. Faculty Intentionally Online (N=151), . .
CO u rses | n te n d ed to Faculty Transitioned to be Online (N=349) Students Transitioned to be Online

Faculty Intentionally Online

be online, according
to both faculty and
students

Faculty Transitioned to be Online

48%

45% 45%

More students who were transitioned 42%
liked the quality of instruction..... But
transitioned faculty were dissatisfied
with all outcomes

Ability for Students to Learn Quality of Instruction
(Students rated themselves, Faculty

rated their students) & Social science instructors were the most
] satisfied with their quality of instruction*

“Students explored their own interest areas
and demonstrated that they could apply
sociological concepts to contemporary
social problems. Students were active with
great discussions. COVID-19 offered the [ Indicates statistically significant difference with the other Student/Faculty group at 90% confidence level; differences

Opportunity to exp/ore a social prob/em in comparing Students to Faculty not indicated
. . . . ” *Significantly higher at 90% confidence interval than STEM and Humanities courses rated by Faculty, *Significantly higher at
real time which is quite rare. . . -
90% confidence interval than Humanities courses rated by Students
Q22. Please rate each of the following overall in [COURSE].

and social science students reported
highest rates of “ability to learn”*

Social Science Faculty, Intentionally Online

GA Grunwald Associates LLC Digital Learning



ENGAGEMENT

StUden tS 0,0,0I’eCIOte Course Outcomes - Response = Great”
Among Students Intentionally Online (N=318),
fOCU/ty engagel ) )en t Students Traqsitioned to_ be Online (N=684), [ Students Intentionally Online
R Faculty Intentionally Online (N=151), . .
durlng th e Faculty Transitioned to be Online (N=349) [l Students Transitioned to be Online
. . . [l Faculty Intentionally Online
transition to digital. W Faculty Transitioned to be Online

But faculty
themselves were
more critical.

49%

46%

Transitioned students rated
faculty involvement significantly
higher than designed online

students.
Faculty Engagement Student Engagement
on. (Students rated their instructor, (Students rated themselves,
Transitioned faCU|ty rated both Faculty rated themselves) Faculty rated their students)

faculty engagement and
student engagement significantly

STEM and Arts students
reported the highest rates of
personal engagement*

“We used YouTube videos and the whole ‘

class time unlike other teachers. It was

successful because the teacher was [1 Indicates statistically significant difference with the other Student/Faculty group at 90% confidence level; differences
. . . . ” comparing Students to Faculty not indicated

enthusiastic and kept the joy alive. *Significantly higher at 90% confidence interval than students rating Social Science courses

o : Q22. Please rate each of the following overall in [COURSE].
Arts Student, Transitioned Online

(G A Grunwald Associates LLC Digital Learning



For students, ratings of some course elements
differed by subject, but none differed by course size
or year of study

RATING OF COURSE ELEMENTS BY STUDENTS
Among Total Students (N=1002)

40 or fewer S Humanities social Lower-level
students students N=202 Science N=530
N=684 N=318 N=258

“Great” Ability to Learn 42% 47% 43% 39% 49% 41% 44%
“Great” Quality of Instruction 44% 41% 46% 40% 40% 46% 41%
"Ef\rge:;"efneeri‘:“a' (Student) 39% 40% 41% 39% 33% 45% 41%
“Great” Faculty Engagement 47% 42% 41% 48% 47% 49% 44%
Exceeded standards of
success/Met them and were 83% 85% 80% 88% 82% 88% 84%
satisfied

Fell short of standards of
success/ Met them but could 17% 15% 20% 12% 18% 12% 16%
have done better

G;\ Grunwald Associates LLC

Upper-level

N=458

44%

46%

37%

48%

84%

16%

[ Indicates statistically
significant difference with at
least one other type of
course at 90% confidence
level

Q22. Please rate each of the
following overall in
[COURSE].

Q17b. Considering your
personal standards of
success, how did you do with
[COURSE] in Spring 20207

Digital Learning




For faculty, ratings of some course elements differed by
subject and year of study, but not by course size

RATINGS OF COURSE ELEMENTS BY FACULTY
Among Total Faculty (N=500)

40 or fewer 41+ o Social
Humanities Lower-level

N=141 Science N=282

students students
N=436 NEA N=99*

‘|‘_Ge;erit" Ability of Students to 26% 25% 3% 31% 30% B 239%
“Great” Quality of Instruction 30% 27% 30% 24% 41% - 26%
“Great” Student Engagement 23% 27% 23% 26% 28% - 21%
"Ef‘ga:;fne;‘ina' (Facuilty) 39% 48% 40% 43% 42% . 39%
Exceeded standards of

success/Met them and were 68% 67% 66% 63% 81% - 64%
satisfied

Fell short of standards of
success/ Met them but could 32% 33% 34% 37% 19% - 36%
have done better

G;\ Grunwald Associates LLC

Upper-level
N=209

30%

35%

29%

41%

74%

26%

[ Indicates statistically
significant difference with at
least one other type of
course at 90% confidence
level

*Interpret base sizes below
N=100 with discretion; Base
size for Arts courses too
small to report

Q22. Please rate each of the
following overall in
[COURSE].

Q17b. Considering your
personal standards of
success, how did you do with
[COURSE] in Spring 20207

Digital Learning




Connection and
compassion
emerged in
Spring 2020 in
response to the
national crisis




Teaching Practices and
Perspectives In the
Context of the Pandemic

G/\ Grunwald Associates LLC
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Section Key Findings

There were disconnects between students and faculty: Faculty that taught intentionally online courses tended
methods most highly rated by students were rated lower to depend less on analogues for traditional courses and

by faculty and also used less by them, such as one-on-one used more digital-native methods such as online
video conferences with students. Conversely, students quizzes.

disliked some tools that were widely used by faculty such
as email. Faculty tended to prefer asynchronous

communication, while students preferred to connectin )5 Studentand faculty aspirations were different: faculty
real time. highly valued engagement, while students were
focused on functional priorities like good grades.

Some methods that faculty thought most effective — such
as collaborative projects — were not widely used. Some
that were used quite widely — such as prerecorded
lectures — were not seen as effective by students.

Transitioned faculty used methods that were more closely
analogous to traditional teaching methods, such as live
online lectures and live discussions via video. These
methods were also highly rated as teaching tools by
transitioned faculty.

GA Grunwald Associates LLC Digital Learning



Transitioned faculty relied more on traditional instructional
methods using digital platforms

ONLINE TEACHING METHODS USED

Among Faculty Intentionally Online (N=151), Faculty Transitioned to be Online (N=349)

Online quiz/test features

Question-and-answer functions

Asynchronous, individual conversation
(e.g., email)

Pre-recorded lecture, shorter videos
Live online lecture

Class discussion via messages
Real-time chat features

Live class discussion via video

Live individual conversation via video
Collaborative projects

Small group breakouts

Pre-recorded lecture, full-length

Polling/surveys

G;\ Grunwald Associates LLC

Faculty Intentionally Online
.
I 2
I <12
I 5%
I 6%
I 36%
I =5
I 25
I 25
I 2%

I 179

I 15%

I 15%

= Selected Interactive Methods

Faculty Transitioned to be Online

I, 519
I 297

I 6%
I 1%

Transitioned faculty
used four dominant
methods, more like a
traditional classroom
(live lectures and live
discussions)

[ Indicates statistically
significant difference with
the other Faculty group at
90% confidence level

Q19. Which of the following

teaching methods did you
use in [COURSE]?

Digital Learning



Collaborative and
live activities are
most effective,
according to faculty
but only 20% use
them

Conversely the 2 methods most used
by faculty intentionally online are
rated quite low

G;\ Grunwald Associates LLC

METHOD EFFICACY FOR LEARNING
Strongly Agree - Rated by Faculty

Among Faculty Using Instruction Method, Bases Vary (N=68-279)

Collaborative projects*

Live individual conversation via video

Live class discussion via video

Live online lecture

Small group breakouts*

Question-and-answer functions

Real-time chat features

Pre-recorded lecture, shorter videos
Asynchronous individual conversation (e.g., email)
Online quiz/test features

Class discussion via messages (e.g., discussion board)

Pre-recorded lecture, full-length*

All Faculty
I 67%
I 63%
I 1%
I 0%
I 57%
I 56%
I 6%
I 6%
I 43%
I 43%
I 0%
I 8%

*Interpret with discretion: Collaborative projects (N=96), Small group breakouts (N=92), Pre-recorded lecture, full-length (N=68)

Polling/surveys not shown (N=59)

Q20. How much do you agree or disagree that each of the following teaching methods helped the students learn in [COURSE]?

Digital Learning




Students WhO were TEACHING METHODS USED
Among Students Intentionally Online (N=318), Students

t ra n Sit i O n ed Transitioned to be Online (N=684) [l Students Intentionally Online
re po rted more | |Ve [ Students Transitioned to be Online

lectures and live Online quizkest features G
. . 51%
Live online lect 36%
discussions e onineicure (-
Question-and-answer functions m
0
Class discussion via messages (e.g., discussion 0
voarg) [
Pre-recorded lecture, shorter videos _21%
23%
Live class discussion via video 21%
[E—
Asynchronous individual conversation
i 20%
(e.g., email) 18%
Small group breakouts mc
‘ 24%
Collaborative projects ‘8%
22%
Real-time chat features 18%
.
Pre-recorded lecture, full-length 18%
‘ h-ZB%

Live individual conversation via video - 14%
15%

Polling/surveys -13%
15%

3 indicates statistically significant difference with the other Student group at 90% confidence level
Q19. Which of the following teaching methods did your instructor use in [COURSE]?

(G A Grunwald Associates LLC Digital Learning




Facu |ty use of METHOD EFFICACY FOR LEARNING

Strongly Agree - Rated by Students

S pec |f| C m et h Od S |S Among Students Using Instruction Method, Bases Vary (N=144-542), Used by Used by

Faculty Intentionally Online (N=151); Faculty Transitioned to be Online (N=349) Faculty Faculty

ﬂOt Closely a I ig ned Intentionally Transitioned to

Online be Online
with student ratings All Students eI ()
Live online lecture [ 56% ‘ 36% ‘ 42%

Real-time chat features [ 54% ‘ 35%
Live individual conversation via video [ 549%
Question-and-answer functions [ 51% ‘ 42%
Live class discussion via video [ 51% ‘ 45%
Faculty persist with email and
i ) Pre-recorded lecture, shorter videos [ 49% ‘ 38%
small group breakouts, despite
4 ) Online quiz/test features _ 47% ‘ 68% ‘ 51%
student negatlve VIeWws.
Polling/surveys [T 46%
Collaborative projects _ 44%
Pre-recorded lecture, full-length _ 38%
Class discussion via messages (e.g., discussion board) _ 38% ‘ 36%
Asynchronous individual conversation (e.g., email) _ 37% ‘ 41% ‘ 46%
Small group breakouts _ 32%

Q20. How much do you agree or disagree that each of the following teaching methods helped you learn in [COURSE]?

(G A Grunwald Associates LLC Digital Learning




Students and faculty
have largely distinct
goals for course
experiences

Facul